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Abstract

Background: Multimedia learning has been shown effective in clinical skills training. Yet, use of technology presents
both opportunities and challenges to learners. The present study investigated student use and perceptions of online
clinical videos for learning clinical skills and in preparing for OSCE (Objective Structured Clinical Examination).
This study aims to inform us how to make more effective us of these resources.

Methods: A mixed-methods study was conducted for this study. A 30-items questionnaire was administered to
investigate student use and perceptions of OSCE videos. Year 3 and 4 students from 34 Korean medical schools who
had access to OSCE videos participated in the online survey. Additionally, a semi-structured interview of a group of
Year 3 medical students was conducted for an in-depth understanding of student experience with OSCE videos.

Results: 411 students from 31 medical schools returned the questionnaires; a majority of them found OSCE videos
effective for their learning of clinical skills and in preparing for OSCE. The number of OSCE videos that the students

viewed was moderately associated with their self-efficacy and preparedness for OSCE (p < 0.05). One-thirds of those
surveyed accessed the video clips using mobile devices; they agreed more with the statement that it was convenient
to access the video clips than their peers who accessed the videos using computers (p < 0.05). Still, students reported
lack of integration into the curriculum and lack of interaction as barriers to more effective use of OSCE videos.

Conclusions: The present study confirms the overall positive impact of OSCE videos on student learning of clinical
skills. Having faculty integrate these learning resources into their teaching, integrating interactive tools into this
e-learning environment to foster interactions, and using mobile devices for convenient access are recommended

to help students make more effective use of these resources.

Background
Having students acquire competency in basic clinical
skills is an important goal of medical education. As such,
medical schools offer OSCE (Objective Structured Clinical
Examination) to evaluate students for their clinical skills
and they spend a significant amount of time self-studying
clinical skills [1]. Therefore, it is important that medical
schools offer students learning resources to support their
self-study of clinical skills.

There has been a growing emphasis on improving the
teaching and learning of clinical skills in Korean medical
education as OSCE has become part of the national
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licensing examination since 2009. There have been chal-
lenges in medical schools to reform their curriculum on
clinical skills as it requires a great deal of resources. As
a response to this issue, e-learning has been adopted in
Korean medical schools. The present study aims to investi-
gate student experiences of using e-learning to learn clinical
skills and to identify areas for improvement to advance the
theory and practice of e-learning for clinical education.
Research shows that e-learning is effective in supporting
clinical education. People learn effectively from multimedia
instructions, and they are of particular importance for
medical education [2]. Furthermore, educational videos
afford us “to capitalize on the ability of moving images
to teach procedures requiring skilled techniques and
specialized physical examination [3].” Accordingly, video
demonstrations of clinical skills have shown to improve
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learning of clinical skills [4-10] and medical students ap-
preciate the availability of such learning resources [11,12].

Various formats are available for e-learning in clinical
education. Among them, offering online videos on clinical
skills (i.e., OSCE videos) is a popular format. Although the
effectiveness of OSCE videos in learning outcomes are
known, there is lack of research on how to make more
effective use of them. Furthermore, there is little guidance
on how to integrate e-learning into the curriculum despite
the recommendation that information technology resources
be integral part to supporting the clinical skills curriculum
[13]. Use of technology presents both opportunities and
challenges to learners [14]. Therefore, the present study
investigated student experiences of the use of OSCE
videos to identify benefits and challenges of e-learning
in clinical skills training. In doing so, this study aims to
inform the practice and theory to make more effective
use of these resources.

In terms of the benefits of OSCE videos on student
learning, the present study investigated the impact of using
OSCE videos on factors that are known to be associated
with student performance in OSCE. The literature suggests
that self-efficacy, anxiety, perceived level of preparedness
for OSCE can predict the student’s performance in OSCE
[15,16]. Thus, the present study investigated the association
between the number of OSCE video clips students viewed
and their self-efficacy, anxiety, and preparedness for OSCE.
Additionally, the present study investigated the use of mo-
bile devices for using OSCE videos. With the development
of information and communication technologies, the use
of mobile devices in medical education is becoming in-
creasingly popular [14,17]. Yet, research is still scant on
how students perceive the mobile learning environment.
Therefore, the present study examined student experiences
of the mobile learning environment in using OSCE videos.

In the present study, students had access to OSCE videos
offered by the Korean Consortium for e-Learning in Med-
ical Education. This organization was formed to develop
peer-reviewed online learning resources for medical stu-
dents and launched an e-learning portal named e-MedEdu
(www.mededu.or.kr) (see Figure 1). This website offers vari-
ous types of learning resources, including approximately
300 video clips demonstrating basic clinical skills, such as
clinical procedures and physical examination skills. These
video clips include narrations and captions for instructions
and are usually 10-20 minutes in length. These video
clips are streamed live. More detailed information about
e-MedEdu is provided elsewhere [18]. This e-learning
portal has also been available in mobile applications on
both Android and iPhone platforms since Spring, 2011.

Methods
A mixed methods study was conducted for this evaluation
study. First, we developed a self-report questionnaire to
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investigate student use and perceptions of OSCE videos,
which encompasses 30 items. The first part of the ques-
tionnaire consists of 15 items regarding the participants’
demographics and how they used OSCE videos to learn
clinical skills. The second part of the questionnaire com-
prises ten items which ask the participants to indicate
their attitudes toward OSCE that are known to be associ-
ated with their performance in OSCE - ie., self-efficacy,
test anxiety, and preparedness for OSCE. These items
were adopted from questionnaires reported in the relevant
literature [15,16]. The last part of the questionnaire com-
prises five items regarding the participants’ perception of
the effectiveness of OSCE videos. These last five items
were constructed and reviewed by the authors, and a reli-
ability analysis was performed on these items to evaluate
their internal consistency. The Chronbach’s alpha was
0.88, which was regarded as an acceptable level [19].
Participants rated their responses on a four point Likert
scale ranging from 1 (strongly disagree) to 4 (strongly
agree) except for one item regarding respondent confi-
dence in his or her overall clinical skills, which was on
a 6-point Likert scale, where 1 = “little or no confidence”
and 6 = “very high confidence”.

Year 3 and 4 students from 34 medical schools registered
in the e-learning portal mentioned above (approximately
3,000 students) were invited to participate in the survey by
sending them an e-mail with a link to the online survey
site. Participants took part in the survey by agreeing to the
consent form before they began the survey. The question-
naire was self-administered and answered anonymously.
Year 1 and 2 students, which are pre-clinical years, were
excluded from this study as clinical skills are taught during
clinical years in most Korean medical schools [20].

Second, an interview study was conducted for an in-
depth understanding of student experiences with the
OSCE videos. Four 3 year students from Sungkyunkwan
Medical School in Seoul, Korea were interviewed as a
group for 45 minutes using a semi-structured interview
method. The authors facilitated the interview session.
Additional qualitative data were collected from written
responses to an open-ended question in the questionnaire
conducted earlier. Additionally, log data was retrieved
from the server and was analyzed for usage statistics on
OSCE videos.

Descriptive statistics were used to analyze frequencies
of responses on quantitative data. Student z-test and one-
way ANOVA were conducted for comparison of responses
between or among groups. Chi-squared test was performed
for nonparametric tests of statistical significance. All
significance was evaluated at a confidence level of 95%.
All statistical analyses were conducted using SPSS version
18. For qualitative data, the interview was transcribed and
analyzed by the authors using a thematic analysis method
to identify emerging themes.
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Figure 1 e-MedEdu home page (www.mededu.or.kr).
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Data were collected throughout the academic year
2011-2012. IRB approval was not requested, because
this study fell under the general exemption from our
institutional review board for educational outcomes data.

Results

Participant demographics and their use of OSCE videos
411 students from 31 medical schools across the nation
completed and returned the questionnaire. Among these
participants, 47% were in Year 3 and 53% were in Year
4. 27% of the total respondents were female and 73%
were male; this is in line with the gender ratio of the
population, which is approximately 30% female and
70% male. Participant ages ranged from 23 to 39 years
(M =27.5, SD = 3.8). In terms of the use of mobile devices,
87% of the total participants reported that they owned a
mobile device (i.e., smart phones or tablets).

Figure 2 shows the number of OSCE video clips partici-
pants viewed during the academic year. Having participants
divided into three age groups (1 =25 years or younger,
2 =between 26 and 30, 3 =over 30), there were no
differences in the distributions of the number of OSCE
videos viewed across all the age groups (y* = 8.12, df = 10,
p =0.62). Also, no differences were observed in gender
ratios in the number of OSCE videos participants
viewed (y* = 8.45, df=5, p = 0.13). Additionally, having
participants divided into three groups according to their
confidence levels on their overall clinical skills (1-2 = low,
3—4 = medium, 5-6 = high), the number of OSCE videos
viewed were comparable across these three groups
(X* = 14.85, df = 10, p = 0.14).

Table 1 shows participant responses on reasons for using
OSCE videos. 42% of those surveyed answered that they
used the video clips to review clinical skills that were diffi-
cult to understand just by taking lectures. 37% responded
that they used these clips to refresh their memory before
they practiced the procedures. Additionally, 13 answered
that they used the video clips to learn clinical skills that
they could not observe directly in classes or during clerk-
ships. 8% answered that they watched the videos clips to
learn skills on their own that were not taught in classes.

The log data was analyzed to identify types of OSCE
videos students accessed the most. Four out of the top
five OSCE videos with the most hits were on physical
examinations — i.e., neurological exanimations (6,800 hits),
respiratory examination (6,700 hits), cardiac exanimation
(5,700 hits), and otoscopic examination (4,800 hits). The
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Figure 2 Number of OSCE video clips participants viewed
during the academic year (n =411). Number of OSCE video clips
viewed. Responses (%)
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Table 1 Participant responses on reasons for using OSCE
videos

Items Response (%)
To review clinical skills difficult to understand 173 (42%)
by just taking lectures

To refresh my memory before | practice procedures 152 (37%)
To learn skills that could not be observed directly 53 (13%)
To learn skills that were not taught in classes 33 (8%)
Total 411 (100%)

video clip on applying splints was the fourth among the
OSCE videos with the most hits (4,800 hits).

Participant perceptions of the effectiveness of

OSCE videos

A majority of participants perceived that OSCE videos
were useful in learning clinical skills and in preparing for
OSCE (see Figure 3). Participants’ perceived effectiveness
of OSCE videos were comparable among groups of differ-
ent levels of self-efficacy on OSCE (F =30.77, df =20,
p=0.60) and also across years of study (F=6.80, df =10,
p =0.60).

Table 2 shows correlations between the number of OSCE
videos participants viewed and their attitudes towards
OSCE. Participant perceptions of their self-efficacy and
preparedness for OSCE were significantly positively cor-
related with the number of OSCE videos they viewed
(p <0.05). No correlation was found between the par-
ticipants’ anxiety of OSCE and the number of OSCE
videos they viewed (p = 0.24).

Both survey respondents and interview participants
pointed out the rich learning resource as the benefit of
using video clips for learning clinical skills. Before
introducing them to OSCE videos, the main resource
for the students’ learning of clinical skills was textbooks.
As one student mentioned “OSCE videos helped me learn
clinical skills better by watching demonstrations than by
just reading textbooks. I used OSCE videos when there
was something unclear about the instructions on clinical

OSCE videos are useful in ...
Remembering clinical skills
Understanding clinical skills SRS
Supplementing clinical skills lectures  [SS{1¥]
Self-study of clinical skills

Preparing for OSCE

0%  20% 40% 60%  80%
Agree

100%

m Strongly Agree m Disagree  m Strongly Disagre

Figure 3 Participant perceptions of effectiveness of OSCE
videos (n=411).
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Table 2 Correlations between the number of OSCE video
clips viewed and variables associated with student
performance in OSCE (correlation coefficients)

Variables 1 2 3

1. # of video clips viewed -

2. Self-efficacy 0.19* -
3. Anxiety -024 -0.17 -
4. Preparedness for OSCE 0.22% 0.56** -022

*p < 0.05, **p < 0.01.

procedures written in the textbook. That’s much better
than just reading texts.” Another student noted that “it
is often hard for me to watch a professor demonstrate a
clinical procedure from where I am sitting in the class-
room. I can observe the procedures more clearly in video
demonstrations.”

Additionally, several survey respondents appreciated the
efforts made by the consortium to publish quality instruc-
tional videos for them. One student wrote “I appreciate
the efforts by the consortium to offer such useful learning
resources for us. They helped me prepare for OSCE a lot.”

Using mobile devices to access OSCE videos

The OSCE videos that participants in the present study
used are also accessible on mobile devices. The OSCE
video clips received approximately 17,000 hits per month
on average in year 2012, and 37% of them were from
mobile devices. 38% of those surveyed (n =156) reported
that they used mobile devices as a primary device for
accessing the OSCE videos.

All of those answered that they were using mobile
devices to access the OSCE videos agreed or strongly
agreed with the statement that mobile applications
helped them access the videos more conveniently and
they agreed more with the statement that it was more
convenient to accessed the video clips through mobile
devices compared with their peers who accessed them
using computers (¢ =7.74, p < 0.01).

Barriers to using OSCE videos

Some participants in this study mentioned the lack of in-
teractions as a challenge to their learning using OSCE
videos. One student stated “I had some questions while I
was viewing the video clips. I hoped there was an online
communication tool on the website so that I could post
questions and get answers from professors or other stu-
dents.” Students also pointed out the lack of integration
into curriculum as a barrier to using OSCE videos. As
one student commented, “I think these video clips are
very good, but I think only a few professors are aware of
these videos. I hope professors use these videos when
they teach us. I think that will help us be more aware
that the video clips are available.”
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Both qualitative and quantitative data from the present
study show that participants experienced technical diffi-
culties in accessing video clips on mobile devices in the
early stage of its implementation. Some interview partic-
ipants pointed out the problem of low connection speed
in some video clips in mobile settings. Survey data also
revealed that those who accessed the videos on mobile
devices more likely disagreed with the statement that the
connection speed was good compared with their peers
who acceded them using computers (£ =3.17, p < 0.01).

Discussion and conclusions

In line with other previous studies, the present study
shows that students have positive perceptions of OSCE
videos and that they make use of these videos in various
ways to support their self-study of clinical skills. Our
findings indicate that e-learning can be a fruitful venture
in improving clinical education by meeting the needs of
students to supplement traditional teaching of clinical
skills. Still, some students have negative responses on
the effectiveness of OSCE videos, as shown in Figure 3.
It can be speculated that watching video clips alone is
not enough for some students to learn clinical skills.
This is also in line with our findings that OSCE videos
need to be integrated into faculty teaching to make more
effective use of them.

The present study indicates a successful implementa-
tion of collaboration of Korean medical schools in using
e-learning to support clinical skills training. Despite the
benefits of e-learning in clinical education, the major
barrier to implementing it is the lack of resources in
medical schools. The key to overcoming these challenges
in this study was collaboration among medical schools.
Collaboration is a key paradigm for innovating medical
education [21]. As medical schools often face challenges
in implementing OSCE with limited resources, sharing
resources is an effective and efficient way to support
student learning of clinical skills. This particularly
would have great value for students in medical schools
in resource-constrained environments.

Our findings have implications for improving the prac-
tice of using OSCE videos for the teaching and learning
of clinical skills. First, the present study shows that fac-
ulty makes little use of OSCE videos in their teaching.
This finding indicates that e-learning has made little
impact on faculty’s teaching practice despite of the popular
usage by students. Faculty development is needed on how
to integrate OSCE videos into their teaching. For instance,
professors can have students watch some video clips
before they come to class to have them prepared for
the class, thus reducing time for lectures and giving
more time for practice and feedback. To that end, it is
recommended that best practices on making use of
OSCE videos for teaching clinical skills be explored and
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disseminated. Second, our findings show that students
may face challenges in learning with OSCE videos without
interacting with others. As educational videos are being
published in peer-reviewed journals and live streaming of
surgical demonstrations are gaining popularity, there are
increasing efforts to integrate interactive tools — i.e., social
networking services - into such environments [9]. Future
research is recommended to inform the theory and prac-
tice for the effective use of such interactive tools.

Our study indicates that the mobile learning environ-
ment benefits medical students by offering convenient
access to OSCE videos. As students spend a significant
amount of time outside the classroom during clinical
rotations, providing convenient access to learning resources
may bring particular benefits for them by helping create a
seamless learning environment, in which learning can take
place across time and locations using various platforms
[22]. Nonetheless, students reported the problem of low
connection speed in mobile settings, which was caused by
the format of some video clips that was not optimized for
the mobile environment in the early stage of our study.
These problems were resolved by optimizing the video
format for wireless mobile connections. Therefore, it is
suggested that streaming videos be optimized for the
wireless network connection setting and tested before
implementation to prevent connection speed problems.

The present study has some limitations. First, the low
response rate of the survey has the potential to cause bias
in the results of the study. We made attempts to increase
the response rate by sending a reminder to participants
the following week and having those who completed the
survey eligible for prizes. Furthermore, efforts were made
to triangulate the data sources by conducting both a
survey study and an interview study. Second, the impact
of OSCE videos on student performance in OSCE was
studied using correlation analysis only. Future study is
recommended of factors associated with student per-
formance in OSCE using a multivariate analysis for a
better understanding of factors that influence student
performance in OSCE.

Competing interests
No competing interests exist in this study.

Authors' contributions

HJ contributed to acquisition, analysis, and interpretation of data. KK contributed
to conception, design, and acquisition of data. Both authors critically reviewed
the manuscript for revision and approved the version to be publisihed.

Author details

'Department of Social and Preventive Medicine, Sungkyunkwan University
School of Medicine, 300 Cheoncheon-dong, Jangan-gu, Suwon, Gyeonggi-do
440-746, South Korea. “Department of Medical Education, Dongguk
University School of Medicine, 32 Dongguk-ro, llsandong-gu, Goyang-si,
Gyeonggi-do 410-820, South Korea.

Received: 12 August 2013 Accepted: 14 March 2014
Published: 21 March 2014



Jang and Kim BMC Medical Education 2014, 14:56
http://www.biomedcentral.com/1472-6920/14/56

References

1.

20.

21.

22.

Duvivier RJ, van Geel K, van Dalen J, Scherpbier AJ, van der Vleuten CP:
Learning physical examination skills outside timetabled training sessions:
what happens and why? Adv Health Sci Educ Theory Pract 2012, 17(3):339-355.
Mayer RE: Applying the science of learning to medical education. Med
Educ 2010, 44(6):543-549.

McMahon GT, Ingelfinger JR, Campion EW: Videos in clinical medicine —
A new journal feature. NEJM 2006, 354(15):1635.

Hansen M, Oosthuizen G, Windsor J, Doherty |, Greig S, McHardy K, McCann L:
Enhancement of medical interns’ levels of clinical skills competence and
self-confidence levels via video iPods: pilot randomized controlled trial.

J Med Internet Res 2011, 13(1):¢29.

Lenchus J, Issenberg SB, Murphy D, Everett-Thomas R, Erben L, Arheart K,
Birnbach DJ: A blended approach to invasive bedside procedural
instruction. Med Teach 2011, 33(2):116-123.

Lee JC, Boyd R, Stuart P: Randomized controlled trial of an instructional
DVD for clinical skills teaching. Emerg Med Australas 2007, 19(3):241-245.
Jowett N, LeBlanc V, Xeroulis G, MacRae H, Dubrowski A: Surgical skill
acquisition with self-directed practice using computer-based video
training. Am J Surg 2007, 193(2):237-242.

Xeroulis GJ, Park J, Moulton CA, Reznick RK, Leblanc V, Dubrowski A: Teaching
suturing and knot-tying skills to medical students: a randomized controlled
study comparing computer-based video instruction and (concurrent and
summary) expert feedback. Surgery 2007, 141(4):442-449.

Dinscore A, Andres A: Surgical videos online: a survey of prominent
sources and future trends. Med Ref Serv Q 2010, 29(1):10-27.

Clay CA: Exploring the use of mobile technologies for the acquisition of
clinical skills. Nurse Educ Today 2011, 31(6):582-586.

Gormley GJ, Collins K, Boohan M, Bickle IC, Stevenson M: Is there a place
for e-learning in clinical skills? A survey of undergraduate medical
students' experiences and attitudes. Med Teach 2009, 31(1):e6-12.
Khogali SE, Davies DA, Donnan PT, Gray A, Harden RM, McDonald J, Pippard
MJ, Pringle SD, Yu N: Integration of e-learning resources into a medical
school curriculum. Med Teach 2011, 33(4):311-318.

AAMC: Recommendations for clinical skills curricula for undergraduate medical
education. Association of American Medical Colleges; 2008.

Sandars J: Technology and the delivery of the curriculum of the future:
opportunities and challenges. Med Teach 2012, 34(7):534-538.

Artino AR, La Rochelle JS, Durning SJ: Second-year medical students’
motivational beliefs, emotions, and achievement. Med Educ 2010,
44(12):1203-1212.

Mavis B: Self-efficacy and OSCE performance among second year
medical students. Adv Health Sci Educ Theory Pract 2001, 6(2):93-102.
Topps D, Helmer J, Ellaway R: YouTube as a platform for publishing
clinical skills training videos. Acad Med 2013, 88(2):192-197.

Kim K-J, Han J, Park IB, Kee C: Medical education in Korea: the e-learning
consortium. Med Teach 2009, 31(9):e397-401.

DeVellis RF: Scale development: Theory and applications. Thousand Oaks, CA:
Sage Publications; 2003.

Lee Y-M, Ahn D-S: The OSCE: a new challenge to the evaluation system
in Korea. Med Teach 2006, 28(4):377-379.

Harden R: Ten years on... The next wave in medical Education: from
caged bird to soaring eagle. Paper presented at the 10" Asia Pacific
Medical Education Conference: 16-20 January. Singapore; 2013.

Looi CK, Zhang B, Seow P, So HJ, Chen W, Wong LH: Leveraging mobile
technology for sustainable seamless learning: a research agenda.

Br J Educ Technol 2010, 41(2):154-169.

doi:10.1186/1472-6920-14-56

Cite this article as: Jang and Kim: Use of online clinical videos for clinical
skills training for medical students: benefits and challenges. BMC Medical
Education 2014 14:56.

Page 6 of 6

Submit your next manuscript to BioMed Central
and take full advantage of:

¢ Convenient online submission

¢ Thorough peer review

* No space constraints or color figure charges

¢ Immediate publication on acceptance

¢ Inclusion in PubMed, CAS, Scopus and Google Scholar

* Research which is freely available for redistribution

Submit your manuscript at
www.biomedcentral.com/submit

( BiolVied Central




	Abstract
	Background
	Methods
	Results
	Conclusions

	Background
	Methods
	Results
	Participant demographics and their use of OSCE videos
	Participant perceptions of the effectiveness of OSCE videos
	Using mobile devices to access OSCE videos
	Barriers to using OSCE videos

	Discussion and conclusions
	Competing interests
	Authors' contributions
	Author details
	References

