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Abstract
Background  Faculty evaluation is essential as a principle in educational organizations because it helps measure the 
quantity and quality of education in universities and educational institutions. There are various ambiguities regarding 
the desirable and deserving characteristics of a good teacher. Therefore, this study was conducted with the aim of 
investigating factors affecting the evaluation of teachers’ medical universities from the perspective of students.

Methods  A systematic review study was conducted by searching for studies in both Persian and English languages 
from 2014 to 2022 in the following databases: Pubmed, Web of Science, Scopus, Cochrane, Google Scholar, and 
ScienceDirect, Magiran, SID, Iran Doc using keywords including Evaluation, Assessment, Estimate, Appraisement, 
Appraisal, Faculty Member, Professor, University, and College, as well as their MeSH equivalents, using “AND” and 
“OR” operators. The results of the articles about investigating factors affecting the evaluation of teachers’ medical 
universities from the perspective of students were reviewed, summarized, and reported.

Results  In the initial search, 3949 articles were found, and after evaluation, finally 21 articles were included in 
the systematic review. Based on the findings, investigating factors affecting the evaluation of teachers’ medical 
universities from the perspective of 130,187 students can be categorized into 6 dimensions and 53 components. 
These dimensions include individual and professional characteristics of the educational system, attitude within the 
educational system, educational programs and guides, teaching methodology, internal coherence of educational 
resources, and evaluation system information.

Conclusion  The results of the articles about investigating factors affecting the evaluation of teachers’ medical 
universities from the perspective of students were reviewed, summarized, and reported. It is necessary to pay 
attention to the factors affecting the evaluation of teachers in the recruitment of faculty members. Additionally, 
by holding practical training workshops with consideration of various dimensions that have an impact on faculty 
evaluation and student learning, it is possible to enhance the expertise of faculty members.
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Introduction
The core of education is teaching and learning, and 
learning takes place best when there are effective teach-
ers. One of the ways to determine the effectiveness of 
teaching is through students’ evaluation of teachers and 
surveys that students complete each academic term [1]. 
Evaluation is a pervasive and essential process that is 
recognized as a principle in educational organizations 
[2, 3]. Because evaluation helps to measure the quantity 
and quality of education in universities and educational 
institutions. University teachers are considered the main 
pillars of education in the modern educational system’s 
structure and framework, and their performance plays a 
critical role in the overall effectiveness of the education 
system [4]. Faculty evaluation is one of the most compli-
cated types of evaluation, and its complexity is due to the 
lack of credibility and accuracy of the tools and measure-
ment methods used. Therefore, it is suggested that dif-
ferent aspects of evaluation should be considered for the 
final judgment, taking into account various evaluation 
criteria [5].

However, there are various ambiguities about the desir-
able and deserving characteristics of a good teacher. 
Some believe that a desirable teacher is someone who 
has expertise in their field of study and can provide high 
levels of knowledge and expertise in related areas. Others 
believe that the knowledge and skills should be practical 
and applicable. Some also consider the ability to culti-
vate ethical matters in students and the role of guidance 
to be important, and in fact, they have given the high-
est score to the personal and ethical characteristics of 
the teacher [6]. Nobakht et al., 2013 also was shown that 
students rated the control and management methods of 
the class, the personal and social appearance of teachers, 
and the mutual relationships between teachers and stu-
dents as the most important factors [7]. In another study, 
94% of students considered teachers scientific mastery of 
the subject matter, 91% of students, teachers expression 
power, and 90%, teachers efforts in clarifying scientific 
concepts as essential evaluation criteria for teachers [8]. 
Studies have shown the existence of gender bias in stu-
dents’ evaluations of teaching [9, 10]. Some studies have 
reported that students’ criteria for judging their teachers 
can be different from their actual teaching quality [11]. 
The results of some research showed a positive relation-
ship, when teacher was knowledgeable, friendly, and fair 
from the students’ point of view, higher evaluation scores 
were reported [12]. The main problem of the evalua-
tion systems used in universities is that it only takes into 
account some specific aspects of teaching, including the 
transparency and ethics of teachers, which cannot accu-
rately reflect the quality of teaching and learning [13]. 
Understanding students’ opinions about factors affecting 
the evaluation of teachers can provide useful guidance 

for addressing existing problems. Additionally, identify-
ing strengths and weaknesses in the evaluation of teach-
ers can help educational planners develop a program to 
improve and enhance the quality of evaluation. Consid-
ering the various factors discussed in the studies, also 
the existence of some contradictions in these studies and 
the ambiguities in this regard, this study was conducted 
to investigate factors affecting the evaluation of teach-
ers’ medical universities. Researchers in order to answer 
the research question, what are the factors affecting the 
evaluation of teachers’ medical universities from the stu-
dents’ point of view? They conducted a systematic review 
with the aim of investigating factors affecting the evalua-
tion of teachers’ medical universities from the students’ 
point of view.

Methods
Systematic review protocol
A systematic review was conducted based on a prede-
signed protocol in accordance with the Preferred Report-
ing Items for Systematic Reviews and Meta-Analyses 
(PRISMA) statement [14].

Search strategy
During the period of January 2014 to June 2022, a search 
was conducted in databases and search engines, includ-
ing Pubmed, Web of Science, Scopus, Cochrane, Google 
Scholar, and ScienceDirect, Magiran, SID, Iran Doc 
using keywords such as evaluation, assessment, estimate 
appraisal, appraisal faculty member, professor, univer-
sity, college, as well as their MeSH equivalents, using the 
“AND” and “OR” operators.

Inclusion and exclusion criteria
The present study is designed to answer the question of 
investigating factors affecting the evaluation of teachers’ 
medical universities from the perspective of students. 
The inclusion criteria for articles include being available, 
published in reputable research and university journals, 
including descriptive, observational, and qualitative stud-
ies, the presence of keywords or their equivalents in the 
title or abstract, and articles in both English and Per-
sian. The exclusion criteria include articles that did not 
address evaluation in universities and did not focus on 
teachers in medical sciences.

Study selection, data extraction and study quality
Figure 1 depicts the study selection and review processes. 
During the search process, a total of 3,949 articles were 
found. After removing duplicates and reviewing the 
titles, abstracts, and full texts, 21 studies were ultimately 
included in the analysis. The references of the final 
articles were also reviewed. The STROBE and COREQ 
checklists were used to evaluate the quality of articles. 
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The STROBE checklist contains 22 items and 34 sub-
items, 20 articles were evaluated by this checklist. Scores 
of 0–1 and 2 were given for each sub-item based on its 
correctness, uncertainty, or incorrectness. The maximum 
and minimum scores obtained were 48 and 34, respec-
tively. To evaluate the quality of a qualitative article, the 
COREQ checklist, which contains 32 items, was used. 
Scores of 0 and 1 were given based on reporting or non-
reporting of each item, and the article’s score was 13. 
Data extraction was performed using a checklist includ-
ing author information, publication year, study objective, 
study design, sample size, data collection method, and 
results. The results obtained from the analysis of the arti-
cles were summarized and reported. All search, review, 

and quality assessment steps were performed by two 
researchers (F.F and Z.S) and in cases of disagreement, 
a third researcher (Kh.Sh) was consulted. To access the 
proposal of this study, you can contact the corresponding 
author.

Results
The search yielded 3949 articles from databases. After 
removing duplicates, 2797 articles remained; their titles 
and abstracts were scanned, and 763 relevant articles 
were identified. The full texts of these 763 articles were 
reviewed. Among the included articles, 21 original arti-
cles were undergone further data extraction and analysis. 

Fig. 1  PRISMA flow diagram of the study selection process
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The key information of the 21 original articles is summa-
rized in Table 1.

The study was carried out on 130,187 student samples 
from studies conducted in Iran, the United States, Spain, 
Canada, Mexico, Australia, Oman, and the Philippines. 
Based on the findings of the reviewed articles, the factors 
affecting the evaluation of teachers’ medical universi-
ties from the students’ point of view were identified and 
these factors were categorized by the researchers, which 
can be introduced in 6 dimensions and 53 components. 
The 6 dimensions include: individual and professional 
characteristics of the educational system with 26 com-
ponents, attitude within the educational system with 7 
components, educational programs and guides with 3 
components, teaching methodology with 7 components, 
internal coherence of educational resources with 4 com-
ponents, and evaluation system information with 6 com-
ponents. The dimension of individual and professional 
characteristics of the educational system, which has more 
components than other dimensions, and more studies 
pointed out these components. The most important com-
ponents of this dimension include: individual and social 
characteristics, teachers’ scientific mastery, teaching 
quality, communication skills, ability to attract students’ 
attention, and classroom management. In the dimen-
sion of attitude within the educational system, respect 
for students, teacher’s attitude, support for students were 
among the most important components of this dimen-
sion. The dimension of educational programs and guides 
consist of linking content with different career, matching 
competencies with career development and appropriate 
planning. The teaching methodology dimension includes 
important components, encouraging and giving motiva-
tion, involving students in discussions, presenting lessons 
in a practical way, using interactive and innovative teach-
ing methods. The most important components of the 
internal coherence of educational resources include help-
ing to identify related sources and books, organizing the 
content, fully explaining lesson objectives and presenting 
lesson plan. In the dimension of evaluation system infor-
mation, evaluation skills, appropriateness between course 
content and exam questions, diversity of student learn-
ing evaluation procedures, providing timely feedback are 
important components. The dimensions and components 
extracted from the studies are detailed in Table 2.

Discussion
This systematic review study was conducted with the 
aim of investigating the factors affecting the evaluation 
of teachers’ medical universities from the perspective of 
students.

The results of the reviewed articles showed that these 
factors can be categorized into six dimensions: Individ-
ual and professional characteristics of the educational 

system, attitude within the educational system, educa-
tional programs and guides, teaching methodology, inter-
nal consistency of educational resources, and evaluation 
system information. Each dimension and extracted com-
ponents were discussed with other studies. Which will be 
explained as follows.

Individual and professional characteristics of the 
educational system
Siamian’s et al., 2013 study showed that “proficiency in 
expression” is one of the most important characteristics 
of a good teacher [34]. On the other hand, the El-Sayed 
et al., 2018 study, many students believed that the per-
sonality and attractiveness of faculty members affect 
their ranking [26]. However, this result was not found in 
Amr’s et al, 2012 study [35], which may be because more 
than 90% of the students in the El-Sayed study [26]were 
female. Mohammadi et al., 2015 believed that interaction 
between students and other students, faculty members, 
and staff in the university environment increases their 
satisfaction and interest and affects the evaluation of stu-
dents’ performance by teachers [36]. Similar results were 
found in a study conducted on Omani nursing students, 
which showed that professional competence of mentors 
was considered the most important evaluation feature, 
and the relationship between mentors and students was 
the second most important feature [37]. The results of 
the Daragahi et al., 2013 demonstrated classroom man-
agement received the highest score among the areas of 
teacher evaluation, followed by course content manage-
ment, professional role, and teaching and guidance [38]. 
In some cases, female teachers received better evalu-
ations than male teachers. This difference and lack of 
agreement between studies suggests that gender bias in 
student evaluations depends on university background, 
field, and student body [39]. On the other hand, the find-
ings showed that there is racial bias in the evaluation of 
teachers, so that people of color, especially black faculty 
members, were ranked lower than their white counter-
parts [40]. Evidence showed that older teachers scored 
lower, but these results disappeared after controlling for 
other influential factors in evaluation, such as physical 
appearance and course difficulty [41]. However, in some 
studies, even after controlling for other influential factors 
in student evaluation of teachers, it was shown that older 
teachers receive lower scores [42, 43].

Attitude within the educational system
Respect is considered a sign of value, and the fact that 
students feel respected by their teachers may be asso-
ciated with higher levels of security and comfort in 
academic participation. Students also reported experi-
encing or witnessing demeaning statements, nonverbal 
disregard, and differential treatment by instructors [44]. 
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Row Au-
thor’s 
name 
year

Country Type of study The purpose 
of the study

Number of samples /
sampling/ tools

The most important findings

1 Vahabi. 
A et al. 
2015
 [15]

Iran cross-sectional 
study

Determine the 
factors affecting 
teacher evalua-
tion scores from 
the viewpoint 
of the students 
in Kurdistan 
Univer-
sity of Medical 
Sciences.

384 students were ran-
domly selected, the data 
collection tool was a 
questionnaire including 
demographic questions 
and factors affecting 
the teachers evaluation 
from the students’ point 
of view.

• The most important factors affecting the scores 
of teachers’ evaluation from the viewpoint of the 
students were: teachers’ knowledge on the subject 
matter (4.53 ± 0.8 out of 5), teachers’ ability to 
convey the lessons (4.52 ± 0.78), compatibility of 
class content material and final exam questions 
(4.40 ± 0.79)
• The least important of these factors were gender 
(3.48 ± 1.01), teachers’ age (3.28 ± 1.14) and con-
ducting tests to measure academic achievement of 
faculty members (3.1 ± 1.42).

2 López-
Cámara. 
AB et al. 
2015
 [16]

Spain descriptive and 
correlational

Discovering 
competency-
based 
dimensions that 
evaluate the 
teaching quality 
of university 
professors from 
the students’ 
point of view 
and determin-
ing compe-
tency-based 
factors that 
determine the 
quality of teach-
ing in each of 
the extracted 
dimensions.

1316 students, the 
teacher’s teaching qual-
ity evaluation question-
naire, approved by the 
validation experts of 32 
Spanish public universi-
ties, using the Delphi 
technique

• The students believed that the keys to evaluating 
a professor’s teaching activity include these items; 
teaching method, course guide design (theoretical 
and practical), professors’ attitude, internal coher-
ence of educational resources, information about 
evaluation systems

3 Yamin-
firooz. 
M et al. 
2017
 [4]

Iran cross-sectional 
descriptive-analytic 
study

identify the 
most
important crite-
ria which were 
used to assess 
professors by 
their students.

Studying all fields 
and degrees of Babol 
University of Medical 
Sciences (315 students). 
Data Collection tools; Va-
habi et al.‘s questionnaire 
includes 24 questions in 
four areas: personal char-
acteristics, teaching skills, 
educational rules, and 
communication skills.

• Among the 24 examined criteria, the teacher’s 
mastery of the subject, the ability to understand 
the course material (both with an average of 
4.83 ± 0.40), the ability to communicate with 
students (4.54 ± 0.62), compliance with the content 
The academic level of the learners with an average 
of (4.50 ± 0.61) was the most important criterion for 
the students in evaluating the professors, • Some 
criteria such as age, sex, appearance, and humor 
did not have a great impact on the evaluation of 
the professors
• The type of evaluation of the students There is a 
significant difference based on gender and educa-
tional level (p < 0.05).

Table 1  Studies included in the analysis process regarding factors affecting the evaluation of teachers’ medical universities from the 
students’ point of view



Page 6 of 14Sooki et al. BMC Medical Education          (2024) 24:187 

Row Au-
thor’s 
name 
year

Country Type of study The purpose 
of the study

Number of samples /
sampling/ tools

The most important findings

4 Sepahi. 
V et al. 
2016
 [17]

Iran descriptive analyti-
cal study

Examining the 
factors affecting 
the evaluation 
of professors 
from the stu-
dents’ point of 
view and its re-
lationship with 
the academic 
status

554 students, simple 
random sampling, data 
collection tool, research-
er-made questionnaire 
with 37 questions in-
cluding 5 areas: teacher’s 
teaching skills, teacher’s 
personal characteristics, 
student’s personal char-
acteristics and attitude, 
physical characteristics 
and lesson delivery time, 
and characteristics of 
the evaluation process in 
University

• There was no significant relationship found be-
tween the factors affecting teaching skills and the 
personal characteristics of students on their evalua-
tion of professors by their academic status.
• The results showed that personal characteristics, 
the attitude of students, and the timing of class 
delivery, from the students’ perspective, are fac-
tors that have a significant relationship with the 
academic status of students in their evaluation of 
professors (p = 0.037 and p = 0.040).

5 Soriano. 
G et al. 
2017
 [18]

Philippines descriptive-survey Identify-
ing nursing 
students’ and 
clinical instruc-
tors’ percep-
tions of the 
characteristics 
of a good clini-
cal professor 
and whether 
there are dif-
ferences and 
commonalities 
between these 
two groups.

80 fourth-year nursing 
students from College of 
Nursing, purposive sam-
pling, using the Nursing 
Clinical Professors 
Effectiveness Question-
naire (NCTEI) prepared 
by Knox and Morgan 
(1987)

• The professor’s teaching ability got the least 
points and personality traits got the most points 
from the students’ point of view. • The clinical 
teaching behaviors with the highest scores by the 
students were placed in the personality category.
• The top three educational behaviors of a profes-
sor include; It was discipline, self-confidence, 
dynamism and being energetic. Other top items 
include; Interpersonal relationships and nursing 
competence.

6 Spark. 
MJ et al. 
2017
 [19]

Australia Cross-sectional 
study

Examining the 
characteristics 
of La Trobe 
pharmacy stu-
dents (Australia) 
as characteris-
tics of a good 
lecturer (faculty 
member) and 
comparing the 
findings with 
undergraduate 
pharmacy stu-
dents at Cardiff 
University, 
Wales, England 
(UK)

183 students, a 22-ques-
tion questionnaire 
prepared by the Cardiff 
faculty for Latrobe Uni-
versity students included 
22 questions describing 
the characteristics of a 
good lecturer using a 
5-point Likert scale.

• Pharmacy students believed that good instructors 
(faculty) provided clear guidelines and evaluation 
criteria, were enthusiastic about teaching, encour-
aged students to do their best, motivated students 
to learn, were available for support, and made 
teaching sessions They started on time. They also 
provided timely feedback and demonstrated the 
relevance of materials to pharmaceuticals.
• Australian and UK pharmacy graduates in this 
study shared similar views on most aspects of posi-
tive faculty characteristics.

Table 1  (continued) 
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Row Au-
thor’s 
name 
year

Country Type of study The purpose 
of the study

Number of samples /
sampling/ tools

The most important findings

7 Kavosi. 
Z et al. 
2017
 [20]

Iran descriptive-analyt-
ical cross-sectional 
study

Evaluation of 
existing evalu-
ation criteria 
in the form of 
evaluation of 
students from 
the professors 
of Shiraz Uni-
versity of Medi-
cal Sciences

240 students of Shiraz 
University of Medical Sci-
ences, stratified sampling 
according to the size of 
the population, two-part 
questionnaire, the first 
part including the demo-
graphic characteristics 
of the participants and 
the second part includ-
ing questions related 
to the six main items 
in the evaluation form 
of professors; “Attract-
ing students’ attention 
during teaching”, “Using 
interactive and new 
teaching techniques”, 
“Ability to make the sub-
ject understandable and 
motivating, “Timeliness”, 
“Proper communication” 
and “Proper planning”

• Of the six evaluation criteria, “attracting students’ 
attention” had the highest weight, followed by 
“using interactive and innovative teaching meth-
ods,” “ability to understand the subject and create 
motivation,” " punctuality,” “appropriate communica-
tion,” and “appropriate planning.”

8 Hamedi-
Asl. P et 
al. 2018
 [21]

Iran descriptive 
- cross-sectional

Determining 
the effective 
factors on the 
professor’s 
evaluation 
score from the 
students’ point 
of view at Jah-
rom University 
of Medical Sci-
ences in 2016

287 students of various 
fields working in Jahrom 
University of Medical 
Sciences, required infor-
mation using the demo-
graphic profile form and 
the standard question-
naire of factors affecting 
students’ opinions about 
professors’ evaluation

• There is a significant difference between male 
and female students regarding the importance 
of teaching skills in teacher evaluation (p = 0.001). 
Female students scored higher than males in this 
field.
• A significant difference was observed between 
the students of different semesters regarding the 
importance of individual characteristics, teaching 
skills, communication skills and educational rules in 
the evaluation of professors (p 0.05).
• The most important areas affecting students’ 
evaluation of better professors included teaching 
skills, communication skills, educational rules, and 
personal characteristics.
• 75.46% of students believed that teaching skills 
are the most important area influencing the evalua-
tion of professors. Communication skills (67.99%), 
educational rules (63.92%) and personal character-
istics (49.58%) were ranked second to fourth.
• The findings of the research showed that teaching 
skills are the most important factors for students 
in evaluating professors, and communication skills, 
educational rules, and individual characteristics are 
other important factors in this field.

Table 1  (continued) 
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Row Au-
thor’s 
name 
year

Country Type of study The purpose 
of the study

Number of samples /
sampling/ tools

The most important findings

9 Sharei-
nia. H et 
al. 2018
 [22]

Iran cross-sectional 
study

Determining 
the relationship 
between social 
and academic 
cohesion of 
students with 
the evaluation 
of professors 
of Gonabad 
University of 
Medical Sci-
ences in 2016

307 continuous un-
dergraduate students 
of Gonabad University 
of Medical Sciences in 
2016, selected by strati-
fied random method, 
tools; Demographic in-
formation questionnaire, 
standard tool of academ-
ic and social cohesion, as 
well as academic faculty 
performance quality 
questionnaire

• Among the dimensions of social cohesion, the 
highest score (29.4 ± 08.59) was related to peer 
group interactions, and among the dimensions of 
academic cohesion, the highest score (26.4 ± 34.32) 
was related to academic and intellectual progress.
• Among the evaluation dimensions of professors’ 
performance quality, the highest score was related 
to class management (27.4 ± 63.85).
• Pearson’s correlation test showed that there is 
a direct and significant relationship between the 
overall score of social and academic cohesion and 
the overall score of evaluating the quality of profes-
sors’ performance (p = 0.04, p < 0.001, r = 0.11 and 
r = 0.53, respectively).
• According to the results of the linear regression 
test, for each increase in social cohesion, the evalu-
ation score of professors increased by 0.11 and for 
academic cohesion, the evaluation score of profes-
sors increased by 0.53.

10 Yag-
houbi. 
M et al. 
2018
 [23]

Iran cross-sectional 
study

Investigating 
the factors 
affecting the 
educational 
evaluation 
of professors 
from the point 
of view of 
professors and 
students

The sample studied in 
the factor analysis phase 
was 84 students and 
in the cross-sectional 
phase 344 students of 
the University of Military 
Medical Sciences in 
Tehran. the tool used; 
Educational evalua-
tion questionnaire of 
professors obtained 
from confirmatory factor 
analysis

• Based on factor analysis, all dimensions of profes-
sors’ educational evaluation had a significant effect 
at the confidence level of 99%.
• The standard regression coefficient was 0.48 in 
teaching quality, 0.43 in individual characteristics, 
0.29 in educational rules and 0.37 in professional 
characteristics.
• Among the dimensions of educational evaluation 
of professors from the students’ point of view, the 
dimension of personal characteristics (3.66 ± 0.82) 
had the highest mean.
• The mean and standard deviation of the total 
educational evaluation of professors was found to 
be (3.37 ± 0.61).
• Friedman’s test showed that the dimension of in-
dividual characteristics has the highest rank among 
other dimensions and the average difference 
between the dimensions is statistically significant.

11 Ganbari. 
S et al. 
2018
 [24]

Iran descriptive and 
correlation

Investigating 
the effect of 
evaluation of 
professors by 
students on the 
teaching qual-
ity of faculty 
members

stratified random sam-
pling method according 
to the size of each class 
based on the education-
al level of 195 students, 
data collection tools, 
two standard evaluation 
questionnaires of profes-
sors’ performance and 
teaching quality

• The dimensions of evaluation of professors: teach-
ing method, mastery and academic ability, and 
personal and social characteristics of the professor 
have a positive and significant effect on the teach-
ing quality of faculty members.

12 Heidari. 
AA et al. 
2018
 [25]

Iran qualitative Study Explaining the 
opinions of 
the assistants 
regarding the 
teaching of the 
professors of 
Mashhad Medi-
cal School

639 assistants, collecting 
data with survey forms 
based on Likert scale 
and an open question 
and finally analyzing the 
views, perceptions and 
experiences of assistants 
in two categories with 
positive and negative 
opinions.

• The themes that emerged in this study regarding 
the teaching of professors included professional 
qualifications (with subcategories of academic 
competence, interest, and practical skills) and 
personal characteristics (with subcategories of 
personal qualities and ethical behavior).

Table 1  (continued) 
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Row Au-
thor’s 
name 
year

Country Type of study The purpose 
of the study

Number of samples /
sampling/ tools

The most important findings

13 El-
Sayed. 
M et al. 
2018
 [26]

Oman cross-sectional Investigat-
ing medical 
students’ un-
derstanding of 
teaching evalu-
ation feedback 
and investigat-
ing medical 
students’ beliefs 
about the 
importance 
and usefulness 
of feedback at 
the end of the 
course

192 pre-clinical students 
in Oman Medical Col-
lege, a 26-question 
questionnaire to evalu-
ate medical students’ 
perception of professors’ 
teaching evaluation, the 
four main topics evalu-
ated in the questionnaire 
include; The usefulness 
of teaching evaluation 
by faculty members, the 
usefulness of teaching 
evaluation by college 
management, knowl-
edge of the teaching 
evaluation process and 
valid criteria for evaluat-
ing professors.

• The following criteria are necessary for effec-
tive evaluation of professors: expertise in content 
(71.35%), ability to attract students’ attention 
(83.85%), promotion of critical thinking (77.08%), 
effective use of audiovisual equipment (78.65%), 
encouragement and motivation of students 
(77.08%), and demonstration of participant enjoy-
ment (81.77%).
• Most students felt that professors use student 
feedback information to improve the course 
(58.85%), to amend evaluation methods and pro-
cedures (54.16%), and to promote learner-centered 
teaching (41.65%).
• They strongly felt (60.40%) that teaching evalua-
tion should be done mid-semester rather than at 
the end of the academic year.

14 Arasteh. 
MT et al. 
2018
 [27]

Iran cross-sectional Determining 
the conformity 
of professors’ 
self-evaluation 
results and 
the evaluation 
results of other 
groups

Using 43 questions in 
the form of 5 question-
naires, 120 faculty mem-
bers were evaluated by 
students, colleagues, 
faculty members and 
the faculty dean. The 
research community is 
all faculty members (as 
lecturers) and students 
of different faculties 
of this university, 1100 
students (from 4 levels 
of doctorate, master’s 
degree, bachelor’s and 
associate degree) and 
120 faculty members.

• The important points of attention of the students 
in the evaluation of the professors included these 
items; The use of educational aids within the 
scope of the facilities and appropriate to the type 
of course, the ability to manage the classroom, 
the suitability of the taught content with the 
student’s educational needs, encouraging students 
to learn, appropriate social behavior and mutual 
respect with students, allocating enough time to 
answer questions. students, forcing students to 
participate in discussions, the ability to express and 
understand course objectives, introducing suitable 
resources, fully explaining the objectives of the 
course, presenting lessons in a practical manner 
with suitable examples, fully mastering the course 
content, observing cultural and ethical issues in the 
classroom Determining how to evaluate from the 
beginning of teaching, motivating students to con-
tinue their studies, regular attendance and proper 
use of class time, evaluating students through 
appropriate questions during the semester, paying 
attention to students’ attendance and absence, 
presenting lesson plans and observing class time.

Table 1  (continued) 
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Row Au-
thor’s 
name 
year

Country Type of study The purpose 
of the study

Number of samples /
sampling/ tools

The most important findings

15 Rahimi 
Mogha-
dam. 
S et al. 
2019
 [28]

Iran cross-sectional 
descriptive and 
analytical study

Examining 
the evaluation 
priorities of 
professors from 
the perspective 
of students of 
Neishabur Uni-
versity of Medi-
cal Sciences

140 students of Neisha-
bur Faculty of Medical 
Sciences, according to 
census. Using the ques-
tionnaire made in the 
study of Heydari et al.

• According to the students, the factors of a good 
professor included these items; mastery of the 
lesson subject in the “teaching skills section”, the 
way of expressing and conveying concepts and 
understanding the material in the “individual 
characteristics section”, respect for the student in 
the “communication skills section”, the exact start 
and end time of the class in the “law and regula-
tion compliance area” And a comprehensive and 
detailed exam at the end of the academic semester 
in the “Evaluation Skills Section”.
• According to the students, there was no signifi-
cant difference between the 5 investigated areas.
• There was no significant relationship between 
grade point average and any of the evaluation 
areas.
• There was a significant difference between gender 
and the two areas of compliance with rules and 
regulations and teaching skills.

16 Myer-
holtz. 
L et al. 
2019
 [29]

USA descriptive Existing and 
ideal char-
acteristics of 
faculty teaching 
evaluation sys-
tems from the 
perspective of 
key stakehold-
ers: faculty, 
assistants, and 
residency pro-
gram directors 
(PDs).

126 samples were used 
from two qualitative 
approaches, confiden-
tial semi-structured 
telephone interviews 
and anonymous online 
survey of assistants.

• Assistants desired practical, real, and continuous 
faculty evaluation feedback to enhance profes-
sional development.
• Assistants also noted that feedback should be 
based on a shared understanding of a faculty 
member’s skills.

17 Basirat. 
M et al. 
2019
 [30]

Iran descriptive 
cross-sectional

Evaluation of 
the professor 
from the point 
of view of 
dental school 
students during 
and at the end 
of the academic 
semester

All students of the 
dental school of Gilan 
University of Medical 
Sciences in the academic 
year 94–95, who have 
been studying for at 
least two years (120 
people), study tool; The 
evaluation questionnaire 
of the professors of Gilan 
University of Medical Sci-
ences at two time points 
during and at the end of 
the semester

• There is no significant difference between the 
average evaluation score during the semester 
(3.41 ± 0.38) and at the end of the semester 
(3.3 ± 0.24) (p = 0.206).
• A significant difference was observed in the 
average score during the semester and at the end 
of the academic semester of the evaluation of the 
professors in the items of the professor’s scien-
tific mastery, the way of presenting the material, 
observing the sequence and priority of the mate-
rial, the professor’s punctuality, and the ability to 
control and manage the class (p > 0.05).
• There is no significant difference between the stu-
dent’s academic year and the average evaluation 
score of the professors.

18 Stroud. 
L et al. 
2020
 [31]

Canada descriptive Investigating 
the effect of 
gender bias in 
the evaluation 
of the assistants 
from the profes-
sors’ teaching 
in 3 clinical 
departments

1560 teaching assistants 
evaluated faculty in vari-
ous clinical areas using 
the Teaching Effective-
ness Evaluation (RATE) 
form at the end of each 
rotation.

• The effects of gender were different in the sectors. 
In internal medicine (38.5% female faculty mem-
bers), no significant gender effect was observed. In 
surgery (16.2% female) and family medicine (53.0% 
female), male faculty members received signifi-
cantly higher scores than female faculty members. 
In surgery, this was done by male residents who 
gave higher ratings to male faculty (4.46 vs. 4.26, 
p < 0.001). In family medicine, this was done 
because male faculty received ratings regardless 
of gender.

Table 1  (continued) 
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The results of the Malekshahi et al., 2011 study showed 
that students prioritize respect for the student as a very 
important factor in evaluation [45]. The results of some 
researches also showed that the availability of the teacher 
and the time spent on solving students’ educational prob-
lems are influential factors in the evaluation of teachers, 
and students believed that such teachers would receive 
better grades in evaluation [8, 46]. As our study also 
showed, the type of behavior, attitude, and approach of 
the educational system towards students in the evalua-
tion of this group is very important and is one of the pil-
lars that students learn from.

Educational programs and guides
Students considered proper planning as one of the 
dimensions of evaluating teachers. The results indicated 
that students consider seriousness, planning, and organi-
zation of topics to be highly important [34, 47]. Further-
more, it has been demonstrated that teachers proficiency 
in lesson planning and organization plays a significant 
role in evaluating students [48]. This study also showed 
that expressing the link between topics and various 

professional aspects, required professional competencies, 
and appropriate planning for courses are among the fac-
tors that have an impact on evaluating teachers by stu-
dents in this dimension.

Teaching methodology
In Lopez’s et al., 2015 study, it is stated that teachers 
should decide on what methods to use in the classroom 
(individual, group, collaborative, etc.), what teaching and 
learning strategies to implement, what types of social 
relationships and groupings to create with their students, 
what types of activities to propose and in what order, and 
how to deal with the diversity of students [16]. The use 
of innovative and different teaching techniques instead of 
just lecturing leads to better evaluation of teachers by stu-
dents, and having a lot of knowledge does not necessarily 
make someone a good teacher [20]. One of the dimen-
sions of teachers evaluation by students is the use of 
instructional aids relevant to the subject [47]. In today’s 
age, a teacher must be aware, prepared, and familiar with 
the latest science. Preparedness does not mean accumu-
lating information, but rather educational and research 

Row Au-
thor’s 
name 
year

Country Type of study The purpose 
of the study

Number of samples /
sampling/ tools

The most important findings

19 Arrona-
Palacios. 
A et al. 
2020
 [32]

Mexico descriptive Investigating 
the effect of 
professors’ 
gender based 
on student 
evaluation of 
teaching

103,833 faculty students 
(first to last semester) 
from a private univer-
sity in Mexico evaluated 
5,083 faculty members. 
Questionnaire (ECOA 
Encuesta de Opinion de 
Alumnos) was used.

• Regardless of gender, students evaluate the 
teaching performance of their professors based 
on specific criteria, however, in an overall evalua-
tion, students preferred male professors over their 
female counterparts with a small difference.

20 Griffith. 
AL A et 
al. 2021
 [33]

USA descriptive and 
analytical study

Investigating 
the effect of 
professors’ gen-
der on students’ 
grades

Samples of students re-
lated to 2640 professors 
of a large public univer-
sity, examination of data 
on professors’ gender, 
their contract status, and 
students’ grades.

• Students whose classes were taught by a female 
instructor with job uncertainty status scored higher.
• These higher scores indicate more lenient grading 
rather than better preparation for subsequent 
courses.
• Students who attend classes with male instruc-
tors, there is no significant difference between the 
instructor’s rank in the grades received.

21 Patacsil 
F. F et al. 
2022
 [1]

Philippines descriptive Creating a 
model to 
predict the 
performance 
of faculty 
members using 
associative law 
based on the 
evaluation form 
available by 
PSU (Panga-
sinan State 
University) to 
evaluate faculty 
members.

Information of 15,548 
students was collected 
from PSU online portal. 
Send questionnaires to 
each student’s portal so 
that they can evaluate 
the performance of their 
instructors.

“Teaching the subject/subject well”, “explains 
simply” can be used to evaluate the teacher’s 
performance.

Table 1  (continued) 
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abilities, and awareness of innovative teaching methods 
is one of the necessities of this key role [49]. In our study, 
in addition to the mentioned cases, it was shown that 
encouraging and motivating students, encouraging them 
to participate in discussions and presenting lessons prac-
tically, and considering the proportionality of the mate-
rials to the students level of knowledge are taken into 
account in evaluating teachers.

Internal coherence of teaching resources
Educational resources encompass a wide range of tech-
niques, strategies, tools, and materials, from white/
blackboards and markers to videos and the use of the 
internet [16]. A study showed that approximately 88% 
of the surveyed students considered the organization of 
instructional materials, fairness in grading, and learning 
of the taught materials to be very important in evaluating 

teachers [50]. On the other hand, helping students iden-
tify relevant course materials and textbooks by teachers 
and providing a comprehensive description of lesson 
objectives and presenting a lesson plan are also consid-
ered important by students.

Evaluation system information
The term “evaluation system” refers to a systematic set of 
processes that collects, analyzes, and interprets relevant 
information used to measure or describe each aspect of 
the educational reality, and based on this description, 
develops a value judgment using a criterion or model as a 
decision-making basis. Value judgments are made about 
various aspects that affect the teaching-learning process 
and confirm the skills acquired [51]. Skills in evaluation 
by teachers include the alignment of course content and 
exam questions, conducting progress evaluation tests, 
diversity in learning evaluation methods for students, 
and timely feedback to students, among other things.

Conclusion
The ultimate goal of the higher education system is to 
provide conditions for students to acquire knowledge, 
skills, and attitudes, and the main responsibility lies with 
the members of the faculty. Therefore, the need for con-
tinuous evaluation by stakeholders leads to the promo-
tion and excellence of the university, and considering 
the students’ perspective as part of the university’s edu-
cational process is recommended to address deficien-
cies and improve education. The study results showed 
that from the students’ point of view, the individual and 
professional characteristics of the educational system, 
attitude within the educational system, educational pro-
grams and guides, teaching methodology, internal coher-
ence of educational resources, and evaluation system 
information are factors affecting the evaluation of teach-
ers. The results obtained in this study can be used in the 
selection of teachers and faculty members of universities 
because these results are derived from the factors affect-
ing the evaluation of teachers from the students’ point of 
view. Also, by holding practical educational workshops 
that take into account the dimensions and components 
extracted in this study, it is possible to increase the qual-
ity of teaching and learning.

Weaknesses, strengths and limitations of the study
The strength of this study is the extensive review of data-
bases and search engines, as well as the high sample size 
of the studies examined. The weakness of this study is the 
failure to consider articles in languages other than Eng-
lish and Persian, as well as only considering the students’ 
perspective and not taking into account the teachers’ 
perspective regarding the evaluation of teachers, which 
could be addressed in another project. It is recommended 

Table 2  Classification of evaluation dimensions and its 
components
Evaluation 
dimensions

Subset components of each dimension

1. Individual and 
professional char-
acteristics of the 
educational system 
[1, 4, 15, 17–33]

Class management, teachers scientific mastery, 
how to present the material, respecting the 
sequence and priority of the material, attendance 
on time, the ability to control and manage the 
class, teaching quality, individual and social 
characteristics, educational rules, professional 
characteristics, ability to understand the material, 
communication skills, Age, gender, appearance, 
humor, teaching skills, ability to attract student’s 
attention, promotion of critical thinking, ability to 
understand the subject, personality, educational 
clinical behavior, interpersonal relationships, 
effective use of audio-visual equipment, lesson 
delivery time, teachers rank

2. Attitude within 
the educational sys-
tem [16, 19, 25, 27]

Respect for students, interest in the subject by 
the teacher, compliance with cultural and ethi-
cal issues, allocating time to answer students’ 
questions, paying attention to attendance and 
absence, teacher’s attitude, supporting students

3. Educational pro-
grams and guides 
[18, 20, 27]

Linking content with different career aspects, 
matching competencies with career develop-
ment, appropriate planning

4. Teaching meth-
odology [4, 16, 19, 
20, 24, 26, 27]

Encouraging and giving motivation, showing the 
pleasure of the participant, involving students in 
discussions, presenting lessons in a practical way 
with examples, using interactive and innovative 
teaching methods, observing the appropriate-
ness of the content with the comprehensive 
scientific level, teaching method

5. Internal coher-
ence of educational 
resources [16, 27]

Helping to identify related sources and books, or-
ganizing and presenting content, fully explaining 
lesson objectives and presenting lesson plans

6. Evaluation system 
information [15, 16, 
19, 27, 28]

Evaluation skill, appropriateness between course 
content and exam questions, holding a progress 
evaluation test, adaptation of the evaluation 
system used to tasks, diversity of student learning 
evaluation procedures, providing timely feedback
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that future studies also consider intervention research. 
One limitation of the study was the lack of access to the 
full text of some articles.
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